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ABSTRACT 

During the past decade, Zimbabwe‟s economy has been gripped by severe recession that 

has resulted in shortages of food, fuel and other basic commodities. In the specific 

context of education, the adverse impact of escalating prices and shortages of basic 

commodities has not only been reflected in declining service delivery. It has also been 

directly experienced by the teachers themselves. 

 

While teachers in general have faced considerable livelihood stress due to constrained 

salaries in the presence of escalating living costs, those employed within the public sector 

have been particularly affected. As in many developing countries, Zimbabwean teachers 

are primarily female and among other duties are responsible for their household food 

security. 

 

The research project revealed that all the teachers‟ households suffered from chronic food 

insecurity before the dollarization of the Zimbabwe economy. The application of the 

livelihoods framework approach reveals that these women have comparative strategies 

that they employed in ensuring household food security. Access to different resources 

informs the strategy options available to the different teachers. 
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CHAPTER 1 

 INTRODUCTION 

 

1.1. Introduction to the study 

During the past decade, Zimbabwe‟s economy has been gripped by severe recession that 

has resulted in shortages of food, fuel and other basic commodities (Roelf, 2009). In 

addition, essential government service including health, sewerage, water supply systems 

as well as education have come under enormous stress and have deteriorated markedly 

(USAID, 2007). In the specific context of education, the adverse impact of escalating 

prices and shortages of basic commodities has not only been reflected in declining 

service delivery. It has also been directly experienced by the teachers themselves. 

 

Harare, the capital of Zimbabwe, has more than 120 primary and 200 secondary schools, 

most of which are government owned and operated. While teachers in general have faced 

considerable livelihood stress due to constrained salaries in the presence of escalating 

living costs, those employed within the public sector have been particularly affected. As 

in many developing countries, Zimbabwean teachers are predominantly female and 

among other duties are responsible for their household food security (Chinaka, 2009). 

 

It is therefore through these gaps that the study sought to find out if these people in the 

same profession with the same qualifications have different livelihood strategies which 

they are using in trying to adapt to the economic crisis, in particular the urban food crisis 

in terms of the price increases. If they are any, how different and or similar are they, 

which is what this study aimed to do.  
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1.2. Research Aim 

The aim of this thesis was to investigate if and to what extent the different income groups 

of teachers were using different or the same livelihood strategies in trying to cope or 

adapt to the prevailing food crisis in the city of Harare. 

 

1.3. Research Objectives 

Specifically, this research sought to: 

 Develop a household profile for each of the these teachers in the different income 

groups 

 Identify if at all the differing income groups have different livelihood strategies, 

which they can use in trying to cope with the food price increases. 

 Identify the level of food insecurity of these teachers. 

 Apply the livelihoods framework approach in trying to understand if and to what 

extent they diversify their livelihood strategies. 

 

1.4. Limitations of the study 

The study had the following limitations: 

Firstly, as the sample size was too small to represent the entire population, the findings of 

the study cannot be generalized across all teachers in Harare. The comparison was only 

done between two schools and not as many of each type of school. 

Secondly, it is possible that information obtained from interviews regarding amount of 

income was not entirely accurate, as some respondents might have concealed their 

earnings either by inflating or by diminishing the amount. This was especially relevant at 

the private school were the researcher was familiar to all the teachers. However, at the 

government school, it was not an issue as the teachers all received an equal „allowance‟ 

and not a salary. 
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Finally, the researcher could only manage to do 20 in-depth interviews rather than the 

expected 25-30 teachers. This is because when the timing of the in-depth interviews 

coincided with the school term at the both schools and so teachers were busy with end of 

term examinations and therefore were not available. 

 

1.5. Ethical considerations 

Several ethical considerations had to be taken into account whilst doing the field research 

in Harare. The researcher found it useful and important to ensure that participating 

teachers understood the scope and nature of the study so that they participated voluntarily. 

Therefore, prior to the interviews, it was necessary to explain to these teachers the 

intentions of the study. In addition to this, assurances of confidentiality needed to be 

given by the researcher. 

 

1.6. Organization of the Thesis 

This thesis is organized into six chapters as follows: 

Chapter one introduces the study outlining its aims and objectives, ethical considerations 

and limitations. Chapter two provides a literature review, focusing on food security; 

livelihoods framework approach; gender dynamics and governance and food security. 

Furthermore, the conceptual framework used for this study is illustrated here. The context 

of the research is outlined in chapter three and includes different assets throughout this 

thesis are being referred to as capitals and the dollarization process. Chapter four 

discusses the research methodology used in this study, including the collection and 

compilation of both secondary research and field research. In chapter five the research 

findings are presented under four main headings: household profile; household level of 

food insecurity access; household assets/capitals and household experiences. In chapter 

six the researcher applies the sustainable livelihoods framework approach to analyze and 

discuss the findings presented in chapter five and concludes. 
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CHAPTER 2 

LITERATURE REVIEW 

2.1. Introduction 

Numerous sources have reported the deteriorating economic conditions in Zimbabwe 

since the last decade and these economic conditions have greatly affected the lives of its 

citizens (www.mg.co.za).The situation has been a combination of different issues such as 

high levels of poverty and unemployment, the Zimbabwean dollar continuing to lose 

value against major currencies and the continuing shortages of foodstuffs and other 

household goods. Given this background information, establishing the food security in 

the urban areas and how the urban poor are coping with the food security challenges that 

have to be addressed in order for one to formulate the appropriate interventions to address 

this food security problem, Zimbabwe Vulnerability Assessment Committee (ZimVAC, 

2009). The literature review examines four thematic areas considered critical in 

explaining the issue of urban food security and the livelihood strategies that have been 

adopted by these teachers in trying to become more food secure. These themes are food 

security, the livelihoods framework, gender dynamics and the link between governance 

and food security.  

 

2.3. Food Security 

The Food and Agriculture Organization defines food security in terms of  

“food that is available at all times, all persons should have the means of accessing it, it is 

nutritionally adequate in quantity, quality and variety and it is acceptable within a given 

culture” (FAO, 1995).  

The above definition consists of four key main dimensions of food supplies: availability, 

stability, access and utilization, (Schmidhuber & Tubiello, 2007).The first dimension, 

availability of sufficient food includes not only the production of the food only, but also 

focuses on the different distribution and exchange networks, (Ericksen, 2008). The 

second dimension, stability, relates to individuals who are at high risk of losing their 
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access to those resources that are needed to consume adequate food. This loss of access 

could either be permanently or temporarily, (Schmidhuber & Tubiello, 2007). 

 

The third dimension, access, comprises affordability, how well the markets function and 

whether or not the preferences of individuals are effectively met, (Ericksen, 2008). Lastly, 

utilization encompasses the nutritional and social values of the actual food itself as well 

as food safety. The sub dimensions of utilization are linked to health, and this includes all 

the sanitary conditions across the entire food chain, (Schmidhuber & Tubiello, 2007). 

 

There are two different types to food insecurity levels that can are present which need to 

be understood and hence have been taken as the initial step in trying to develop an 

appropriate strategy for enhancing food security. The two types are chronic and transitory 

(www.fews.net).  

 

When individuals or groups of people suffer from food insecurity constantly, then they 

can be said to suffer from chronic food insecurity. Transitory food insecurity in contrast, 

occurs when households face a temporary decline in access to food. Transitory food 

insecurity can be further divided into temporary food insecurity and cyclical or seasonal 

food insecurity. Temporary food insecurity occurs when sudden and unpredictable shocks 

such as drought and pest attack affect a household‟s entitlements. For urban households, 

sudden unemployment may also be a cause of transitory food insecurity. Seasonal food 

insecurity occurs when there is a regular pattern of inadequate access to food. This is 

often linked to agricultural seasons, particularly when it is difficult for households to 

borrow to even out flows of food over time. Transitory food insecurity may lead to 

chronic food insecurity, but this depends on how severe it is and how frequently it occurs 

(FAO, 1995). The study sought to investigate which type of food insecurity these 

households were being faced with and how they had tried to adjust to it. 

 

While food security assessments in the towns and cities have been too few and far apart 

(2003 and 2006) the deterioration of the Zimbabwean economy suggests a rapidly 

worsening food security situation in the urban areas, (ZimVAC, 2009). In 2006, ZimVac 
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undertook research in which 24% of the households in the high density and peri-urban 

areas were reportedly food insecure (ZimVac, 2009). However, the limited history of 

robust urban food security research underlines the need for investigation in this domain.   

  

Food security studies in both urban and rural areas have in the past utilized different 

approaches including that of the livelihoods framework. 

 

2.4. The Livelihoods Framework Approach 

The livelihoods concept to understand development processes was first introduced in the 

early 1980‟s by Chambers (1983). The livelihoods approach has become widely used in 

academic research and practice over the past decade (Rakodi & Lloyd-Jones, 2002). It 

attempts to place individuals at the core of all development (in terms of analysis and 

participation). It is a holistic approach which recognizes that there is a multiplicity of 

actors, influences, livelihood strategies and outcomes. It also recognizes that livelihoods 

and the forces that influence them are not static but dynamic. These qualities are 

underlined in the following definition: 

A livelihood comprises the capabilities, assets, (including both material and social 

resources) and activities required for a means of living. A livelihood is sustainable when 

it can cope with and recover from stresses and shocks and maintain or enhance its 

capabilities and assets both now and in the future, while not undermining the natural 

resource base (Chambers & Conway, 1992:10). 

This approach tries to bridge the gap between micro and macro level factors and actions 

(Twigg, 2001). Although the frameworks for livelihoods differ in their detail, the basic 

elements consider resources (what people have), strategies (what people do), and 

outcomes (the goals people pursue). According to Ellis (2000:5), livelihoods may also be 

defined as  

“the assets (natural, physical, human, financial and social capital), the activities 

(strategies of use), and the access to these (mediated by the institutions and social 

relations) that together determine the living  gained by the individual or household” 
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The central to this definition is an understanding of the way in which the different social 

institutions and ideologies defines the access to resources and inform the strategy options 

available to different individuals or members within a society or community. It places 

people at the center and thus allows for a much more detailed insight into the impacts of 

changing macro-level economic circumstances, households and individuals (Francis, 

2002). Carney argues that “its conceptual framework provides a basis for analyzing, 

understanding and managing the complexity of livelihoods” (Carney, 1998:23). It is 

therefore appealing because it captures the dynamic, historical and the relational 

processes that inform the diverse ways people make a living and build their worlds 

(Bebbington, 1999).  

 

Furthermore, the livelihoods approach facilitates the disaggregation of households 

according to the different goals they pursue and shows people, including the poor, to be 

active agents responding to social and economic change within the circumstances in 

which they find themselves (Beall & Kanji, 1999). Because it provides a means to link 

macro-level processes to micro-level outcomes and responses, a livelihoods approach 

provides us with a view into how people are coping with or adapting to economic 

restructuring in all its complexity. The livelihoods approach is usually an essential tool in 

poverty alleviation and food insecurity (Beall & Kanji, 1999). Past studies have similarly 

demonstrated that women‟s livelihoods are an important source of poverty alleviation. 

 

2.5. Gender Dynamics 

Women play a crucial role as income earners and securing access to food in urban areas 

(Levin et al, 1999). There is a growing body of evidence that supports the arguments that 

women‟s employment, especially in low-income households, maybe good not only for 

women‟s own welfare, but also for the rest of the household members. Most of this 

evidence pertains to the positive effects that women‟s incomes have on household food 

security and nutrition, (Levin et al, 1999). 
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Women often typically spend a high proportion of their income on food and healthcare 

for the children, as well as other goods for general household consumption. However, on 

the other hand, studies revealed that men retain discretionary control over their own 

incomes for personal expenditures. According to Quisumbing et al (1995), evidence from 

Africa, Asia and Latin America showed that women‟s income had greater effect on 

household food security and preschooler nutrition than men‟s income. In addition to this, 

women who have access to income, either through paid work or worked from home, are 

found to be actively mobilizing social capital to form informal micro-credit schemes 

among female neighbors and peer groups at work (Murray, 1992). The different patterns 

that are being witnessed between men and women‟s expenditure are as a result of societal 

and cultural norms. These assign the women the role as „gatekeepers‟, in which they 

ensure household members, especially children, receive an adequate share of available 

food (Quisumbing et al, 1995). This is the reason why the researcher chose to focus on 

women teachers because of this responsibility over their household in food security. Also, 

the researcher sought to find out which group of these women teachers made use of this 

form of social capital of informal credit. 

The literature on the sources and uses of women‟s income is related to the wider 

literature on gender roles and identities. There are three roles and these are productive 

(how they contribute to the economy); reproductive (through childcare and sustaining the 

household) and community management (having a variety of secure food sources) (Moser, 

1987). According to Oberhauser et al (2004), women also use their livelihood strategies 

as a mechanism for meeting both their productive and reproductive responsibilities in 

differing ways. For example, women in Benin often choose to sell food because it offers 

regular profits in addition to food for their families (Oberhauser et al, 2004). The study 

aimed to find out if and to what extent these livelihood strategies they adapted catered for 

different roles and if they were similar or different.  

 

Urban household food security is clearly not a function of women‟s labor and support. It 

is also significantly affected by local government structures. 
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2.6. Governance and Food Security 

The nation-states institutions dominate in the area of food supply and food security, 

particularly in poor countries where hunger problems are most acute (Najam, 2008). 

However the world is faced with this question of why there is severe and worsening food 

crisis in Africa and the answer to this is governance. Najam (2008) argues that food 

insecurity is highly correlated with the state of governance in countries. 

According to Najam (2008), global food insecurity seems to be linked to key governance 

indicators of states. He argues that global trends reveal that the food crisis is not only 

triggered by the lack of food alone, but also that poor governance and low human 

development play a critical role.  Najam undertook research in different countries and his 

findings suggested that countries with high food insecurity were also victims of bad or 

poor governance. These countries had low rankings in the human development index, and 

they also featured prominently on the failed states index. Research done in Pakistan 

revealed that the price inflation during 2006 and 2008 was purely a governance issue. 

The heart of the problem lay in the „politicization‟ of channels that are designed to make 

food „accessible‟ (Najam, 2008). 

Najam‟s argument is underlined by the experience in Zimbabwe. In Zimbabwe, there is 

evidence of hardships in low food production, but also be the continuing economic 

collapse, which had undermined their ability to buy food and staples. This crisis is argued 

by many scholars as being manmade and not a natural phenomenon. Zimbabwe‟s 

economic collapse had been the result of bad policies and poor governance. As a result, 

this situation deteriorated even more, food shortages were becoming chronic and the 

numbers in need of assistance were increasing UNIS (2005). 

For the purposes of this research, the researcher acknowledged how poor governance had 

an adverse impact on food security, but did not intend on investigating politics. This 

study aimed to try and investigate how women teachers have had to diversify their 

livelihood strategies in order to try and cope with this situation in which the majority of 

the population found itself with regards to food insecurity. 
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According to the recent local newspapers, the Zimbabwean government has decided to 

“slash” the school fees for all the government schools. It has been as a result of most 

parents being unable to afford to pay the amount that has been stated due to low wages 

and high living costs (Chinaka, 2009). This move is expected to have implications for 

salary adjustments of government teachers as it is unlikely that further salary increases 

will be affordable for the foreseeable future. 

2.7. Conceptual Framework 

The framework which was adopted in this study was based on the Sustainable 

Livelihoods Framework Approach. This approach looked at the how every household has 

a variety of assets, activities and capabilities and how the level of a household‟s 

livelihood security is often influenced by the household‟s ability to diversify its 

livelihood sources (Chambers & Conway, 1992). Essentially, the more diverse a 

household‟s livelihood strategies are, the bigger its asset and capability base then the 

more secure it will become. Conversely, if the asset base of the household is small then it 

means that the more vulnerable it will become (de Satgé et al, 2002) (Twigg, 2001). The 

diagram below illustrates this framework.  
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Figure 1: Source – (de Satgé et al, 2002:61) 

 

For the purpose of this study and contribution to the literature, the researcher 

acknowledges the three components of the livelihoods approach (assets, activities and 

capabilities), but will primarily focus on assets and activities comparatively. In addition, 

this study only examined the positive aspects of the framework, which is the upper part of 

the livelihoods framework in Figure 1 above. Figure 2 below shows the developed 

conceptual framework that related to the context of this particular study. 
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Figure 2: Source - Adapted from de Satgé et al (2002:61) 

 

This conceptual framework specifically focuses on these two aspects because they are 

centrally relevant in the context of urban household food insecurity in Zimbabwe. This 

more restricted application of the livelihoods framework was seen as realistic in the 

context of time constraints for Honours field research. This adaptation of the framework 

of the livelihoods framework continues to foreground the household at the centre and also 

sought to identify those livelihood strategies that promote sustainability and contribute to 

urban food security and how they inform livelihood strategies. 
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CHAPTER 3 

RESEARCH CONTEXT 

3.1. Introduction 

This chapter sets out the specific context in which this study was undertaken. It begins by 

giving a brief historical background of Zimbabwe, followed by the description of the 

prevailing economic situation in Zimbabwe. Lastly, the food security levels in Zimbabwe 

are explored. 

3.2. Background   

 

Figure 3:Source – Extracted from www.travelnotes.org & www.yes.or.ke 
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Zimbabwe is also formally known as Rhodesia, has an estimated population of 12 747 

000.  Zimbabwe is a landlocked country that is in south-central Africa. It is bordered by 

Zambia on the north, Mozambique on the east, Botswana and Namibia on the west and 

South Africa on the south. Zimbabwe gained its independence in 1980. Some 82% of the 

population belongs to the Shona ethnic group, while 14% are Ndebele. There are small 

minorities of mixed and Asian descent. The official languages in Zimbabwe English, with 

Shona and Ndebele being the predominant African languages, (www.cia.gov).  

Figure 4 below (www.heavenonearth.co.zw) is a map of the city of Harare and indicates 

the areas in which the two schools where located. School A represents the private school 

and school B the government school. 
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3.3. Zimbabwe’s current economic situation 

The Zimbabwe is economy argued to be fraught with problems. Prices are seen doubling 

on almost on a daily basis due to hyperinflation (www.AfricaEcon.org).  This is because 

Zimbabwe has the world‟s highest inflation rate of approximately 231 million percent, 

the last time the government provided an official statement in July 2008. With the value 

of the Zimbabwe dollar plunging to new records by the day, an average teacher‟s 

monthly salary cannot pay for a daily taxi ride from a township outside Harare to the city 

center, (Latham, 2009). 

 

Education in Zimbabwe has been rated by the United Nations as the second most literate 

in sub-Saharan Africa, after Seychelles. However, it is collapsing like the country‟s 

health, sewage and water systems, (Latham, 2009). Teachers and nurses were now been 

seen refusing to work unless their salaries were paid in the United States American 

dollars (US$), (www.AfricaEcon.org).  

 

Teachers are continuing to receive a monthly „allowance‟ of US$100 to supplement their 

salary in Zimbabwean dollars. In January 2009, Zimbabwean teachers were paid an 

average of Z$29 trillion as salary, an amount which is less than US$10 and could only 

afford one to buy no more than ten loaves of bread. A combination of low wages and 

high living costs means teachers will continue to struggle to make ends meet (www.ei-

ei.org). As a result of this, the number of teachers in Zimbabwe has declined by about 

half in the last ten years to approximately 75 000. Most of these teachers have since 

began to flee to neighboring nations such as South Africa and Botswana as well as the 

United Kingdom, which is Zimbabwe‟s former colonial ruler, (Latham, 2009). About 

94% of the population is unemployed and there are between 500 000 and 900 000 of 

Zimbabwe‟s urban population is viewed as being food insecure. Many rely on 

remittances from family members working in neighboring states or further afield in US or 

Britain, (www.allafrica.com). Given this background, people have been faced with 

hardships in securing for food at household levels. 

 

http://www.africaecon.org/
http://www.africaecon.org/
http://www.ei-ei.org/
http://www.ei-ei.org/
http://www.allafrica.com/
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3.4. Food Security in Zimbabwe 

Zimbabwe has faced massive food shortages in recent times. However, in the beginning 

of the year of 2009 there has been the dollarization of the economy which has 

ameliorated food scarcity. In addition to this, the improvement in food availability has 

improved due better harvest and lifting of import taxes on basic commodities. The 

Zimbabwe dollar, which was fuelling hyperinflation, was discontinued earlier this year 

(www.allafrica.com). 

 

The use of multiple currencies, US dollar, Botswana Pula and South African Rand, 

coupled with the introduction of an across-the-board US$ 100 monthly allowance for all 

government employees in February 2009 has seen market driven forces providing the 

impulsion to fill shop shelves, (www.allafrica.com). 

 

According to the Consumer Council of Zimbabwe, in June 2009, this US$ 100 monthly 

allowance which is being given to all teachers as well as other civil servants was only 

sufficient for only 20% of the family‟s monthly requirements; even if other essentials 

such as health, education, clothing and housing are discounted, it would only cover 70% 

of the household food expenses, (www.allafrica.com).  

 

 

 

 

 

 

 

 

 

 

http://www.allafrica.com/
http://www.allafrica.com/
http://www.allafrica.com/
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CHAPTER 4  

METHODOLOGY 

4.1. Introduction 

The study aimed to explore the ways in which the two groups of teachers had the same or 

different livelihood strategies that they were using in order to become more food secure. 

The specific objectives of the study were:  

 

 Develop a household profile for each of the these teachers in the different income 

groups 

 Identify if at all the differing income groups have different livelihood strategies 

which they can use in trying to cope with the food price increases. 

 Identify the level of food security between the two groups 

 Apply the livelihoods framework approach to investigate the extent to which 

teachers diversify their livelihood strategies. 

This research was undertaken as a comparative study between teachers employed in two 

different secondary schools. This research used both quantitative and qualitative methods. 

It drew chiefly on primary data collected from 50 households through structured 

questionnaire surveys and 20 in-depth interviews. The following sections of this chapter 

describe the data collection process and the methods used to analyze the data.  

 

4.2. Secondary Data 

This involved collecting and processing data which had been collected by other people or 

came from other sources, other than the one which the researcher had collected. The 

research made use of newspaper articles to get information of the commodity prices. In 

addition to this, the researcher drew on an urban food security assessment, Zimbabwe 

Vulnerability Assessment Committee (ZimVAC for 2009). 
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4.3. Primary data  

Primary data were collected through structured questionnaire surveys and in-depth 

interviews. A total of 50 teachers filled in the questionnaire, 25 each from the two 

different schools. In addition to this, 20 in-depth interviews were conducted, 10 from 

each school. The specific areas addressed in the questionnaire included: 

 

a) Household profile 

o Household head 

o Household composition and age 

o Total household income 

b) Assets (capital) and activities 

o Financial, human, social, natural and physical  

c) Income, Priorities and Expenditures 

o Total household monthly expenditure 

d) Household Food Insecurity (access) (HFIA) 

o Food (in) security levels assessed for the previous month. 

 

The detailed structured questionnaire used for the teachers is in the Appendix B and C. 

 

4.3.1. Sample selection 

Regarding sample selection, the researcher required female teachers from the two schools. 

Since participation was entirely voluntary, only those who were willing to participate got 

to take part in the research. There were no specific criteria on what type of teachers that 

were needed. Prior to the selection of participants, a letter of permission was sent to the 

two headmasters of the two different schools (see Appendix A). 

 

4.3.2. Questionnaire survey 

Questionnaire surveys were one of the methods used in this research. These were given to 

the teachers to complete themselves, but as they did so the researcher was present in 

order to offer clarity if and when it was requested. These questionnaires were structured 

in such a way as to elicit answers that were short and to the point, that is, they comprised 
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close-ended questions so as to avoid discussions and long answers associated with open 

ended questions. The questions were designed in such a way as to take up as little time as 

possible, as well as to make the data capturing process less cumbersome. 

 

The questionnaire was tested on a teacher to see the effectiveness and appropriateness of 

the questions that had been designed. In conducting this pilot interview, some flaws were 

identified and the necessary adjustments were made with effect to that. Only after these 

changes had been made did the actual research begin. 

 

4.3.3. In-depth interviews  

A further ten in-depth interviews in each school were conducted. These sought to explore 

their experiences of household food insecurity and understand they different coping or 

adapting mechanisms which were adopted. The types of questions that were asked were 

mainly open ended questions. Open ended questions allowed the respondents to 

determine the direction of the response. The answers were not implied, and the manner of 

the response was not suggested because individuals are encouraged to respond based on 

their specific situation. The major advantage of using open ended questions was that they 

helped explore issues and ultimately the respondent was awarded the opportunity to „tell 

their story‟, as opposed to what the interviewer could have suspected is on the 

respondent‟s mind (Krueger, 1998).  

 

These in-depth questions were rather the context of what had been asked in the 

questionnaire.  It was found to be more preferential to conduct the interviews in the 

offices of these teachers where it was more comfortable, less intimidating and most 

importantly, more discrete as much of the information they were providing was 

confidential and perhaps sensitive to the interviewees. These took between 15-40 minutes 

each. A digital recorder was used to capture all the information.  
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4.4. Development of data collection tool 

The data collecting tool that was used in conducting this research was a household 

questionnaire. The following section describes the different components to the 

questionnaire and how these components were designed.  

 

4.4.1. Household questionnaire  

The questionnaire was designed in such a way so as to explore four main different areas 

of critical concern in the research and these were household profile, priorities and 

expenditures, Household Food Insecurity Access level and assets and activities of each of 

these teachers. Firstly, the household profile of each of these teachers aimed to get the 

household composition (e.g. who is in the house, their age and income). Secondly; the 

priorities and the expenditures within each household was calculated. Each teacher was to 

recall over a period of the previous four weeks what their income was used on. Thirdly; a 

Household Food Insecurity (to access) level (HFIA) were assessed.  

 

Lastly, the questionnaire investigated the assets and the activities that were employed by 

these teachers within their households in securing for food. The term capital was used to 

substitute assets and these were: human, social, natural, financial and physical capital. By 

financial capital this referred to those assets or entitlements that have a cash value 

attached to them. In this study it meant their income, or other cash remittances which 

they might have been trading in order for them to make their households more food 

secure. This questionnaire also aimed to unearth if they were any additions that these 

teachers received above their salaries.  

 

Human capital meant the skills, knowledge, education or even the ability to labor. By 

virtue of these teachers being of the same profession, the researcher wanted to find out if 

these teachers possessed other skills which they made use of in order to get more income, 

thus increasing their income base, yet diversifying their livelihood strategies too. Also, 

the questionnaire investigated if they offered their teaching skills outside the school 

environment to other places such as their homes, for example offering extra tuition 

lessons. Besides their teaching qualifications, the questionnaire investigated if these 
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teachers had other skills apart from teaching, such as baking or sewing skills, just to 

mention but a few.  

 

Social capital involved those resources which these teachers will be able to draw from 

such as social networks, relations of trust, reciprocity within or between families or even 

the support from religious organizations. The researcher intended to find out if they had 

any connections outside their household from which they drew from in order for them to 

maximize their food security (de Satgé et al, 2002). Natural capital investigated which 

group of teachers had access to homestead garden to grow food crops and vegetables. For 

those that had one, the researcher wanted to explore if it was for subsistence or if they 

sold some of the produce or did any batter trading in terms of other food stuffs.  

 

Physical assets are essential for people to carry out their livelihood activities. In the 

context of this research, physical capital referred to the possession of a passport and not 

other forms of physical capital such as telephone, equipment and infrastructure because 

the research focused on getting those capitals that had a direct impact on securing for 

food and this was a passport. In addition to this, possession of a passport affected the 

level of food security in that one was able to travel and have access to food from other 

countries. This part of the questionnaire aimed to examine the number of teachers who 

had passports and investigate the mains reasons or purposes for their travel. With the 

prevailing food crisis, most teachers travel to the surrounding nations such as Zambia, 

Namibia, Botswana, Mozambique and South Africa to do grocery shopping. Hence, the 

research aimed to explore if this was the case and the regularities too. 

 

4.4.2. Household Food Insecurity (access) Level 

The Household Food Insecurity Access Scale (HFIAS) is an adaptation of an approach 

that was used to estimate the prevalence of food insecurity in the United States annually. 

The method was based on the idea that food insecurity (access) caused predictable 

reactions and responses that could be captured and quantified through a survey and 

summarized in a scale, (Coates et al, 2007)  
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Each of the questions in this section was a frequency-of–occurrence question, which 

asked how often a reported condition occurred during the previous four weeks. There 

were four response options representing a range of frequencies (0= No, 1= rarely, 2= 

sometimes, 3= often). An HFIA category variable is calculated for each household by 

assigning a code for the food insecurity (access) category in which it falls. There are four 

categories in which a household can fall into: 1= Food secure; 2= Mildly food insecure; 

3= Moderately food insecure and 4= Severely food insecure (see Appendix for 

calculations). 

 

4.5. Data Organization and Consolidation  

Having completed the interviews, the questionnaires were separated into private school 

and government school. Each questionnaire was assigned a number code from P1 to P25 

for the private school pile and G1 to G25 for the government school pile. Data were then 

consolidated according to each question and captured in a Microsoft Excel spreadsheet. 

These were then imported to Statistica for computation. Comparative tables, pie charts 

and graphs were generated and used to present and interpret findings. 

 

For the in-depth interviews, these were transcribed and coded. Once the hard copies of 

the twenty in-depth interviews was done they were analyzed in so much detail so as to try 

and come up with the different themes which were used to try and give meaning to what 

was discussed in the interviews. These in-depth interviews provided the researcher with 

the context of what the questionnaire interviews had not been answered. 

 

4.6. Timeframe for research 

A total number of 28 days over a period between June and July were spent conducting 

field research. The first two weeks where spent at the government school and the last two 

weeks at the private school. A week was awarded to carry out the questionnaire survey 

and a week for the in-depth interviews at both schools respectively. 



23 

 

CHAPTER 5 

PRESENTATION OF FINDINGS 

 

5.1. Introduction 

The study‟s findings begin by an outline describing the study sample, followed by a 

description of the teachers‟ asset profile. The third section focuses on the monthly 

expenditures of the households and the final section of this chapter is a comparison 

between income and expenditure.  

 

5.2. Description of study sample 

Table 1 below shows that equal numbers of teachers at both schools (20%) reported to 

come from female-headed households. The majority of both groups of teachers (80%) 

reported to have male-headed households, in which their relationship to the head was 

wives.  

 

Table 1: Number of household head teachers  

School Category Teacher is 

household head 

Teacher is not 

household head 

Total 

 

Private school 

No % No % No % 

4 20 21 80 25 100 

Government school 4 20 21 80 25 100 

 

Table 2 below illustrates that majority (76%) of the teachers from the private school and 

(52%) at the government school reported to have between 1 and 5 household members. 

The largest household consisted of 15 people at the private school and 9 at the 

government school.  
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Table 2: Number of household members 

Number of household 

members 

Private school Government school 

Count Percentage Count Percentage 

1-5 19 76 13 52 

6-10 5 20 12 48 

11-15 1 4 0 0 

≥ 16 0 0 0 0 

Total 25 100 25 100 

 

5.3. Household Capital (assets) 

5.3.1. Introduction 

The following section explains the five different capitals: financial (including income), 

human, social, physical and natural capital. 

 

5.3.2. Financial capital 

Table 3: Average total monthly household incomes 

Monthly income  

(US$) 

Private school Government school 

Count Percentage Count Percentage 

0-250 1 4 13 52 

251-500 2 8 6 24 

501-750 4 16 3 12 

751-1000 4 16 1 4 

1001-1250 3 12 1 4 

1251-1500 7 28 0 0 

1501-1750 0 0 1 4 

1751-2000 1 4 0 0 

2001-2250 1 4 0 0 

≥2251 2 8 0 0 

Total 25 100 25 100 

 

This pattern is underlined further in Table 4 below that compares income ranges between 

the two schools. Private school teachers‟ total monthly household income ranged between 

US$ 100 and US$ 4400 and government school teachers‟ total monthly household 

incomes ranged between US$ 50 and US$ 1600. 
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Table 4: Average total monthly household incomes 

School  

Category 

Amounts (US$) Median  

(US$) 

Average  

(US$) Highest Lowest 

Private school 4400 100 1275 1319 

Government school 1600 50 240 410 

 

In addition, private school teachers all receive additions/benefits to their salaries. These 

include fuel coupons, medical aid and educational bursaries. For some of these teachers 

50% trade some of their fuel coupons for cash, food items and one teacher actually pays 

her rent with them. In contrast, teachers attending the government school did not report 

any benefits of this nature.  

 

The table below shows the proportion of each of the different teachers‟ contribution to 

the total household income. Private school teachers‟ income plays a significant role in the 

household. However, government school teachers‟ income is not heavily depended upon 

within the household as it is comparatively lower to the private school teachers. They are 

therefore reliant on other income sources from other household members. 

 

Table 5: Teacher’s income contribution to total household income 

 Private school Government school 

US$ % US$ % 

Average teacher salary 553 42 108 26 

Average other income 766 58 302 74 

Total 1319 100 410 100 

 

5.3.3. Human capital 

Table 6 below summarizes the number of years that these two groups of teachers have 

been in the teaching profession. Both groups of teachers had been at college before 

becoming teachers. 

 

Table 6: A comparison of the teaching experience between teachers 

School category Highest experience 

(years) 

Lowest experience 

(years) 

Average no of 

years 

Private school 29 2 15 

Government school 25 0.5 10 
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Figure 5.1 below shows the proportion of private school teachers who possessed other 

skills apart from teaching. These skills for both groups of teachers ranged from farming, 

musicians, counseling, baking, sewing and buying and selling.  

 

Figure 4: Teachers with other skills 

                                            

Figure 5.3 below shows the purposes for which the skills are used for. 

 

Figure 5: Use of other skills 

 

 

Table 7 below shows the average monthly amounts that were realized by the different 

teachers from other skills. Giving extra lessons over the school holidays was a popular 

income generating activity between both groups of teachers. However it was indicated 

that these were occassionally given. 
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Table 7: Average monthly amounts from income skills 

School category Highest amount 

(US$) 

Lowest amount 

(US$) 

Average amount 

(US$) 

Private school 2000 100 125.60 

Government school 150 400 76 

 

5.3.4. Social capital 

Social capital in this study referred to varieties of sources that were drawn upon by these 

teachers. These sources include stokvels, remittances from abroad, rural-urban links and 

borrowing of food. 

 

This study particularly investigates the role of stokvels or savings clubs as an important 

social protection mechanism. The figures below show the proportions of teachers that 

were involved in monthly stokvels (
1
„rounds‟). All of these were in monetary form. 

 

Figure 6: Involvement in stokvels 

   

 

Table 8 below shows the number of teachers that relied on their relatives as well as non-

relatives from abroad for household contributions. For those that received these 

remittances, they were all in the form of finances and not food supply. One teacher 

indicated that she had received clothing too. In terms of financial contributions, emphasis 

                                                 
1
 The term „rounds‟ is the local term used to describe stokvels. (This is when a group of peers, work 

colleagues or even neighbors alternatively give each other a certain amount of money every month). 
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had been made that it had since stopped with the improvements of the Zimbabwe 

economy since the beginning of the year. 

 

Table 8: Proportion of teachers with connections from abroad 

School Category Teacher has close 

connections abroad 

Teacher does not 

have close 

connections abroad 

Total 

 

Private school 

No % No % No % 

6 28 18 72 25 100 

Government school 10 40 15 60 25 100 

 

Figure 5.6 below shows that receiving food supply from the rural areas was prevalent 

between the two groups of teachers especially amongst the government school teachers. 

However it was highlighted that this supply was not seen as a form of contribution at all, 

but instead it was viewed as a „gift‟ that was sent seasonally and therefore households did 

not depend or budget on it. This supply was particularly from their parents. Not only did 

these teachers highlight their dependence on rural food supply, but they also indicated 

that they was some kind of reciprocity as they were in turn looked upon for assistance 

from other relatives.  

 

Figure 7: Rural-urban food transfers 
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The table below shows the number of teachers who borrowed food from neighbors, 

friends and relatives. 

 

Table 9: Number of teachers who borrowed food 

School Category Teacher borrowed 

food 

Teacher did not 

borrow food 

Total 

 

Private school 

No % No % No % 

3 12 22 88 25 100 

Government school 5 20 20 80 25 100 

 

5.3.5. Natural capital 

The table 10 below shows the number of teachers that had an access to a garden. For the 

private school teachers that an access to a garden, they mainly grew vegetables, maize, 

potatoes and fruits. All of this produce was used for household consumption and sharing 

with friends and family. The government school teachers grew vegetables only. These 

vegetables were for household consumption only. 

 

Table 10: A comparison between teachers with access to homestead gardens 

School Category Teacher had a 

homestead garden 

Teacher did not have 

a homestead garden 

Total 

 

Private school 

No % No % No % 

22 88 3 12 25 100 

Government 

school 

18 72 7 22 25 100 

 

5.3.6. Physical capital   

Table 11 below shows the number of teachers who possessed a passport. Their reason for 

travel was mainly for holiday and grocery shopping. They usually went to countries in 

Africa and a few travelled as far as Europe and the frequency was once a term. 

Government school teachers only travelled as far as African countries for the sole 

purpose of grocery shopping and the frequency was only when resources allowed them to 

do so and or once a term (a term has 3 months). 
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Table 11: Number of teachers with passports 

Passport Holder Private School % Government school % 

Yes 25 100 19 76 

No 0 0 6 24 

TOTAL 25 100 25 100 

 

5.4. Expenditures 

The following section gives an overview of key reported expenditure categories. It also 

shows the proportions of these amount in relation the average total monthly 

expenditures.These amounts were spent on food, rent and  mortgage, recuurent monthly 

expenses (water and electricity bills), health care, clothes, public transport, telephone, 

savings and other. 

 

Table 12: Proportion of average monthly expenditures 

Expenditure category Private school Government school 

Average 

amount 

spent (US$) 

%  of 

expenditures 

Average 

amount 

spent(US$) 

%  of 

expenditures 

Food 252 26 133.60 25 

Rent & Mortgage 131.12 9 96 18 

Recurrent monthly expenses 68.40 3 46.20 9 

Fuel 52.70 13 32.60 6 

Healthcare 45.08 5 39.96 8 

Clothes 84 7 68.40 13 

Public transport 29.80 5 51.68 10 

Cellphone / Landline 63.90 7 35 7 

Savings 189.60 20 8.40 2 

Other 51.80 5 10.40 2 

Total 967.92 100 522.24 100 

 

Table 12 above higlight that the average total monthly expenditures at the private school 

were US$ 967.92 and US$ 522.24 at the government school. At both schools, food had 

the highest amount being spent on it, US$ 252 at the private school and US$ 133.96 at 

the government school. The lowest expenditure category at the private school was public 

transport, with an average amount of US$ 29.80. At the government school, the lowest 

expenditure category was savings and these were US$ 8.40. 
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5.5. Comparison of income and expenditures 

Table 13: A comparison between average income and average expenditures 

School Category Average household 

monthly income (US$) 

Average household 

monthly expenditure  

US$ % of income 

Private school 1319 967.92 73 

Government school 410 522.24 127 

 

Table 13 above shows the total average monthly income between the two groups of 

teachers and the total monthly expenditures. Private school teachers spend a proportion of 

73%  of all their total average monthly income and government school teachers had a 

proportion of 127% of their total average monthly income. 
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 CHAPTER 6 

ANALYSIS AND DISCUSSION 

6.1. Introduction 

This chapter applies the findings to the conceptual framework of this study which was 

discussed in chapter 3. It also applies the Household Food Insecurity (access) level in 

relation to the results. 

 

6.2.  The Livelihoods Framework Approach 

According to the livelihoods framework approach, certain livelihoods are termed 

sustainable if and when they produce desirable outcomes. This is when there is a postive 

feedback to the conceptual framework which was discussed in chapter 2. Essentially, the 

more diverse a household‟s livelihood strategies are, the bigger its asset and capability 

base then the more secure it will become. Conversely, if the asset base of the household is 

small then it means that the more vulnerable it will become.  

 

Figure 8 below is a summary of the findings of this research having been integrated and 

applied to the conceptual framework.  
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HOUSEHOLD ASSET 

PROFILE 

PRIVATE  

SCHOOL 

GOVERNMENT  

SCHOOL 

Financial 
Salary 

Additional benefits 

           -medical aid 

           -fuel coupons 

           -educational bursaries 

           -provision of food    

                (lunch) 

Proportion of teacher’s  

income to total household 

income 

 

 
 

 
 

 

 
 

 

 

Paid in US$ 

 

 

 

 

 

 

42% 

 

 

 

 
 

 

 
 

 

 

Paid in Zim $ + US$ 100 allowance 

 

 

 

 

 

 

26% 

 

Human 
Other skills used as an 

income source 

 

 
 

 

84% 
 

 
 

 

60% 

Social 
               Participation in stokvels 

 

Remmitances from abroad 

 

Borrowed food 

Rural-urban  food transfers 

 

 
 

 
 
 

 

60% involved 

 

 

 

 

 

60% dependant 

 

 
 
 
 
 

 

32% involved 

 

 

 

 

 

80% dependant 

Natural 
Land ownership  

     -access to homestead   

      garden) 

 

Crop cultivation 

           - Vegetables, maize,    

             potatoes 

 

Purpose of produce 

-Household consumption, 

sharing with friends & family 

 

 
 

 

 
 

 

 

 
 

 

 
Owned 

 

 

 

All 

 

 

 

 

All 

 

 
 

 
 

 

 
 

 
Rented 

 

 

 

Vegetables only 

 

 

 

 

Household consumption only 

Physical 
Possession of passport 

 

 

              Purpose for travel 

-Holiday, Grocery shopping 

 

 

Frequency 

 

 
 

 
 

 

 
 

 

100 % 

 

 

All 

 

 

 

Once a term 

 

 
 

 

 

 
 

 

76% 

 

 

 

Grocery shopping only 

 

 

When resources permit  
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6.2.1. Financial capital 

According to the findings, private school teachers not only had a higher total average 

monthly household income than the government school teachers, but in addition to this, 

they received financial benefits such as medical aid, educational bursaries and fuel 

coupons. This meant that they financial base was much bigger than the government 

school teachers. 

 

6.2.2. Human capital 

Private school teachers possessed a bigger base of (84%) of other skills than the 

government school teachers (60%). For both group of teachers, all of these skills as 

source of income. The different activities that these teachers were involved in included 

extra lessons during the school holidays, sewing, baking and farming. This shows that not 

only did they make use of their teaching skills, but also made use of other different skills 

too.  

 

6.2.3. Social Capital 

These are the social resources which people draw upon in pursuit of their livelihood 

objectives. According to the livelihoods framework approach, these include social 

networks, organizations, relations of trust and reciprocity within and between families, 

within social networks and communities. 

 

The role of social capital in supporting food security is complex in urban areas. 

Expectations of significant social networking support were not corroborated by the 

findings as evidenced by only 32% of the government teachers being involved in savings 

clubs- stokvels („rounds‟), which were all in the form of money and not groceries, 

compared with a high number of private school teachers (60%)  being involved in 

stokvels. 

 

However, the results indicated that the government school teachers (80%) drew heavily 

upon the rural networks or linkages in terms of food supply more than the private school 
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teachers (60%). This food supply was mainly from parents or close relatives and the 

frequency of this food supply was seasonally. The framework highlights that with social 

capital, it is also to be viewed as a form of „reciprocity‟ and the findings from the in-

depth interviews indicated that these households in turn helped other family members as 

well. These results indicated that as of the previous years, both groups of teachers 

depended upon close connections from abroad for finances of their households, but this 

had since shifted with the improvement of the Zimbabwe economy. 

 

6.2.4. Natural capital 

The findings showed that 88% of the private school teachers and 72% of government 

school teachers had access to a homestead garden. In these gardens, they mainly grew 

maize, vegetables and potatoes. Access to this natural resource enabled these households 

to increase their food supply base. It therefore substituted the amount that was spent on 

other food supplies. Private school teachers not only consumed their produce, but they 

also shared with friends and family. Expectations that government school teachers would 

sell some of their produce as a source of an extra income were not evidenced. Instead, 

they used all of their produce for household consumption only.  

 

6.2.5. Physical capital 

According to the livelihoods framework approach, physical capital is essential for people 

to be able to carry out livelihood activities. This study focused on the possession of a 

passport. All (100%) of the teachers at the private school had passports and their main 

reasons for travel was mainly grocery shopping and holiday. 76% of the teachers at the 

government school that possessed passports solely travelled for grocery shopping. 

 

6.3. Household Food Insecurity (access) 

Household food insecurity levels due to lack of access were used to differentiate levels of 

food insecurity between the two groups of teachers. Figure 6.1 and table 14 below 

indicate there were more teachers (80%) who were either food secure or mildly food 

insecure at the private school.  
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Table 14: The proportion of each of the teachers in the different HFIA categories 

HFIA 

Category 

Private  

School 

% Government 

School 

% 

Food secure 7 28 4 16 

Mildly food 

insecure 

13 52 10 40 

Moderately 

food insecure 

5 20 1 4 

Severely food 

insecure 

0 0 10 40 

TOTAL 25 100 25 100 
      

        

Figure 8: Teachers in HFIA categories 

 

 

In contrast, the research findings indicated that 40% of some of government school 

teachers fell with the mildly food insecure category while another 40% fell with the 

severely food insecure category (Figure 6.1). 

 

6.4. Income, Expenditure and Household Food Insecurity (access) 

The following section is a comparison of the different incomes, average total 

expenditures and average total expenditures on food. Table 15 below indicates that 
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private school teachers‟ household average monthly income was US$ 1319 and of this, 

US$ 252 was spent of food. This is 19% of their household‟s average monthly total 

income. Government school teachers‟ household total monthly income was US$ 410 and 

they spent US$ 133.60 on food, 26% of their average monthly total income. 

 

Table 15: Comparison of incomes and expenditures 

School  

Category 

Average 

household 

monthly 

income  

(US$) 

Average household monthly expenditures  

(US$) 

Total 

expenditure 

% of 

income 

Expenditure 

on food 

% of 

income 

Private  1319 967.92 73 252 19 

Government  410 522.24 127 133.60 26 

 

Using the results in Figure 6.1 above indicate that private school teachers are mildly food 

insecure and government school teachers are either mildly food insecure or severely food 

insecure, due to lack of access. Although the HFIA scale was applied to the data to try 

and determine levels of food insecurity between the two groups of teachers, it was found 

to be limited. For example, the questions did not allow the respondent to explain their 

situation further. The reason for this is because although private school teachers were 

seen to fall with the mildly insecure category, this might not have been a clear indication 

of their food security levels.  

 

The in-depth interviews for the private school teachers reported that these teachers 

received lunch at school while government school teachers did not. This is seen 

explaining why their expenditure of food as a proportion of their income is lower, unlike 

the government school teachers who spend a much higher proportion of their income on 

food. Provision of lunch to the private school teachers is done only during the school 

term. Perhaps if the research had been conducted during the school holidays, the figures 

represented in table 15 above would be significantly different. 
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6.5. Discussion 

This section of the thesis will examine the findings presented in chapter five and 

interrogated with the literature. The discussion is divided into three main parts: 

Household Food Security; The Livelihoods Framework Approach and Gender Dynamics. 

 

6.5.1. Household Food Security 

According to the definition of food security (FAO, 1995), and when these teachers 

reflected on the past especially, it shows that all of these teachers were equally affected. 

There were no exceptions at all. They were all food insecure. FAO (1995), defined its has,  

 

“food that is available at all times, all persons should have the means of accessing it, it is 

nutritionally adequate in quantity, quality and variety and it is acceptable within a given 

culture” 

 

According to the results of this study, food was unavailable, there were massive shortages 

and this was at all times, people did not have access to it, people were faced and highly 

exposed to poor and monotonous diets, there was lack of variety and it was not exactly 

acceptable within the Zimbabwean culture. This is because the maize which is the stable 

food was not there, people opted for rice instead. During this time, all groups of teachers 

suffered from chronic food insecurity. Eventually as the economy dollarized, teachers at 

the private school were the first to move from a situation of being chronically food 

insecure to becoming more food secure than the government school teachers. Although 

food is now available in the shops, government school teachers are still being faced with 

the income constraints, and hence they are now experiencing transitory food insecurity. 

 

6.5.2. The Livelihoods Framework Approach 

The livelihoods framework approach places people at the center of development (in terms 

of analysis and participation) (Rakodi & Lloyd-Jones, 2002).  This research particularly 

focused on assets (what people have) and activities (what people do). Using this approach 

to foreground the research, the findings show the robustness of this framework and how it 
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is an essential tool. The two groups of teachers although being in the same profession, but 

having differing amounts of income they were able to have different strategies that they 

employed in making sure that their households were food secure. They all used the 

different resources that they had different access to. 

 

Using the livelihoods framework approach with regards to the access to the different 

types of resources that people have influences the type of strategies that these people will 

employ. Although all teachers had access to social capital, it was in the differing forms. 

The private school teachers had more income to afford to be involved in stokvels. The 

provision of lunch at their school also meant that their expenditure on food was 

significantly lower than the teachers at the government school. Government school 

teachers had access to another form of social capital and this was the rural-urban transfer 

or supply of food. Their incomes limited them to be involved in stokvels. In addition to 

this, they spent a much higher proportion of their income on food because they had no 

provision of lunch at their school. 

 

In addition to this, the findings revealed a strong existence of rural-urban links of 

households with regards to the urban households acquiring food from the rural areas. This 

was particularly evident amongst the government school teachers. These rural-urban links 

tend to maintain adequate levels of food security in times of economic shocks and 

stresses. Such reciprocal relations and social networks often act as safety nets when 

households are most vulnerable, (Moser, 1996). These findings are consistent with what 

Amartya Sen found in the Entitlements Theory (Sen, 1981a). These findings indicate that 

people although constrained in certain aspects, will employ other strategies to try and 

succumb to their situations. 

 

6.5.3. Gender Dynamics 

According to the literature on women, there were three main attributions that were 

ascribed to them and what these entailed. Firstly, women were said to play a crucial role 

as income earners as well as ensuring access to food within their households, (Levin et al, 

1999). The findings in this research corroborated with this literature. The women teachers 
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at both schools highlighted that they were the ones who made sure that there was always 

food for the household members. 

 

Secondly, the literature highlighted that women are typically spending a high proportion 

of their income on food and healthcare for the children and then on other goods for 

household consumption, (Quisumbing et al, 1995). The findings of this research however 

confirmed that women did spend a high proportion of their income on food, but 

healthcare was not revealed in this research. Private school teachers spent 19% on food 

and government school teachers spent 26%. For the private school teachers their second 

most important expenditure was on savings (14%). They received additional benefits to 

their salaries and one of these was healthcare, hence it was covered for and therefore not 

a household expenditure. Government school teachers‟ second highest expenditure was 

spent on rent and mortgage (23%). 

 

Thirdly, according to Murray (1992), women who have access to income, either through 

paid work or worked from home are found to be actively mobilizing social capital to 

form informal micro-credit schemes among female neighbors and peer groups at work. 

Although access to income is being seen as important, the findings of this research 

revealed that not only in access to income should not be isolated from the issue of how 

much that income is. All teachers at both schools had access to income, private school 

teachers earned much more than the teachers at the government school and hence they 

were seen being in a much better position to mobilized this through the involvement in 

stokvels. It had been expected that government school teachers who had lower incomes 

would be more actively be involved in stokvels, but this was not the case. They were 

unable to circulate the “allowance” in order to get more money because it was just not 

enough for that. Therefore it should be taken into consideration the amounts of that 

income that women receive and not only the access to the income.   
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6.6. Conclusion 

The economic collapse in Zimbabwe led to hardships being experienced by the majority 

of the population. An urban food shortage was one of the critical issues that heavily 

impacted people‟s households‟ food security levels. Women teachers in both the private 

and the government schools were exposed to the same shocks and stresses. However, the 

strategies which they adopted in coping as well as adapting to the situation was different, 

but in other cases, the same. 

 

As discussed, the livelihoods framework approach is a useful tool in understanding how 

people make use of the available resources that they have access to. In having said this, 

access to these resources does not imply that the strategies that are employed are the 

same for all people, but these can be different as the findings of this research indicated. In 

a nutshell, this framework helps in understanding the other two dimensions that were 

explored in this research: gender dynamics and food security.  Private school teachers had 

access to more income and hence employed different strategies in securing for food for 

their households. In addition to this, their provision of lunch enabled them to be much 

more food secure and hence spent a smaller proportion of their income on food and hence 

could afford to save more money. Government school teachers on the other hand had 

access to income, but comparatively lower to the other teachers. The livelihood strategies 

that they employed were different and were seen spending a higher proportion of their 

income on food as well as rent and mortgage. Hence the levels of food insecurity between 

the two groups of teachers were different. 
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APPENDIX A: LETTER FOR PERMISSION 

 

         38 DonnyBrook Park 

         Greendale, 

         Harare, 

         Zimbabwe 

         15 April 2009 

 

The Headmaster 

Gateway High School 

Box EH 311 

Emerald Hill 

Harare 

 

RE: PERMISSION TO CONDUCT MY RESEARCH  

 

My name is Chiedza Mavengere. I am currently a student at the University of Cape Town,   

doing my Honours degree in Disaster Risk Science.  

 

My research project tries to compare the livelihood strategies between two groups of 

female teachers in Harare, concerning the way in which they have been able to meet their 

family‟s food needs. These groups are female teachers at a private school and those at a 

government school. For this, I am required to carry out twenty-five questionnaire 

interviews and ten in-depth interviews. I am kindly requesting your permission to 

conduct my research in the school where I am familiar with the environment and where I 

was a part of before.  

 

Due to ethical reasons, participation of these teachers will be entirely voluntary and the 

information generated will be completely confidential to everyone else and anonymous in 

the final report of my research project. Each questionnaire interview will take about five 

minutes and the in-depth interview will take about thirty minutes. All of these will be 

conducted in venues that are comfortable to the participants, in the school premises. 

 

Thank you so much in advance for your assistance. 

 

 

Kind regards, 

 

 

Miss Chiedza Mavengere 
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APPENDIX B: QUESTIONNAIRE 

 

HOUSEHOLD PROFILE 

a. Who is the head of the household? 

 Male  

 Female   

b. What is your relationship to the head of the household? 

___________________________ 

c. How many members live in the household? 

___________________________ 

d. Please list all the household members, your relationship to them, age and the 

income (where applicable) & include yourself. 

Member’s names Relationship Age (years) Income (US$) 

1.    

2.    

3.    

4.    

5.    

6.    

7.    

8.    

9.    

10.    

11.    

12.    

13.    

 

*NB For the purposes of anonymity please write fictitious names. 
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e. Please rank last month‟s expenditure on the following items and an estimation 

of the average amount that was spent on it ( from 1-10, [1 being 1
st
 priority 

&10 least]) 

Expenditure Amount (US$) Rank 

Food   

Clothes   

Transport   

Rent and Mortgage   

Health Care   

Electricity/Water bills   

Fuel   

Cellphone/Landline   

Savings   

Other (specify)   

 

HOUSEHOLD FOOD SECURITY 

[Please tick] 

 No Rarely 

(once/twice) 

Sometimes  

(3-10 times) 

Often (more 

than10 

times) 

In the past four weeks, did you 

worry that your household would 

not have enough food? 

    

In the past four weeks were you 

or any household member not 

able to eat the kinds of foods you 

preferred because of a lack of 

resources? 

    

In the past four weeks did you or 

any household member have to 

eat a limited variety of foods due 

to a lack of resources? 

    

In the past four weeks, did you 

or any household member have 

to eat some foods that you really 
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did not want to eat because of a 

lack of resources to obtain other 

types of food? 

In the past four weeks, did you 

or any household member have 

to eat a smaller meal than you 

felt you needed because there 

was not enough food? 

    

In the past four weeks, did you 

or any household member have 

to eat fewer meals in a day 

because there was not enough 

food? 

    

In the past four weeks, was there 

ever no food to eat of any kind in 

your household because of lack 

of resources to get food? 

    

In the past four weeks, did you 

or any household member go to 

sleep at night hungry because 

there was not enough food? 

    

In the past four weeks, did you 

or any household member go a 

whole day and night without 

eating anything because there 

was not enough food? 

    

In the past week, did you or any 

household member eat a cooked 

meal less than once a day? 

    

 

ASSETS/CAPITALS & ACTIVITIES 

 

 Human capital  

a. How long have you been in the teaching profession? 

……………………….. 

b. What did you do before? 

………………………. 
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c. Do you possess any other skills/qualifications/knowledge apart from teaching? 

 

YES   

NO   

d. If YES, what do you do? 

………………............. 

……………………… 

……………………… 

……………………… 

……………………… 

e. What are these skills used for? 

Pass time   

Income 

f. If it is for an income, what is the monthly average income from this? 

……………………… 

g. What other work is undertaken by other household members? 

……………………… 

……………………… 

……………………… 

……………………… 

 

 Social capital 

a. Are you involved in any sort of social network such as monthly stokvels/rounds? 

YES   

NO    

b. If YES, in what form are they? 

Money   

   Groceries 

  

c. Do you have any close connections from abroad who actually contribute to the 

household (either cash, non-cash, services)? 
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YES   

NO   

d. If YES, how do they contribute to the household? 

 Food items  ...…………….. 

 Financially  ……………….. 

 Coupons  ……………….. 

 Other (specify)  ……………….. 

e. What does the household do with the response(s) from above? (Please tick) 

 Eat/ Use Sell Barter 

Food items    

Financially    

Coupons    

Other (specify)    

 

f. How often/frequently do they contribute? 

 Once a month  ………………. 

 Twice a month ………………. 

 Once in two months ………………. 

 Every other month ………………. 

 

g. Do you sometimes borrow food items? 

YES    

NO 

h. If YES, from whom do you get it from? 

 Neighbors & Friends ……………… 

 Relatives  ……………… 

i. Do you sometimes receive any food items from the rural areas? 

YES   

NO  

j. If YES, from whom? 

 Parents   ………………….. 

 Cousins  ………………….. 
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 Sisters & Brothers ………………….. 

 Non-relative  ………………….. 

k. How often? 

 Frequently  ………………… 

 Seasonally  …………………. 

 When requested  ………………….. 

 

 Natural capital 

a. Do you have access to a homestead garden? 

YES  

NO  

b. What do you usually grow in it? 

 Vegetables  ……………….. 

 Fruits   ………………. 

 Maize   ………………. 

 Potatoes  ………………. 

 Other (specify)  ………………. 

c. All this food is 

 For household consumption only …………….. 

 Household consumption & selling ……………… 

 Household consumption & sharing with friends/family…………… 

 Selling only    ………………. 

 Financial capital 

a. Do you receive any additions to the salary? 

YES 

NO  

b. If YES, what is it? 

 Fuel coupons only  ……………… 

 Food hampers only  ……………… 
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 Fuel coupons & Food hampers……………… 

 Other (specify)  ……………… 

c. What do you usually trade the fuel coupons for? 

 Cash    …………….. 

 Food items   …………….. 

 Other (specify)  …………….. 

 Never traded them before ……………... 

 Physical capital 

a. Do you have a passport? 

YES   

NO  

b. If YES, how often do you get to travel? 

 Once a month  ……………… 

 Twice a month ……………… 

 Every other month ……………… 

 Other (specify) ……………… 

c. When you travel, what do you usually go and do? 

 Holiday  ……………… 

 Business  ……………… 

 Grocery shopping ……………… 

 Other (specify) ……………… 

d. Where do you usually go? (Please circle) 

 Africa: S.A, Namibia, Mozambique, Botswana, Zambia 

 Asia: Singapore, China, Thailand, Malaysia 

 Europe: U.K 

 Other (specify) ……………….. 
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APPENDIX C: IN-DEPTH INTERVIEW QUESTIONS 

 

1. Please could you tell me about the different ways in which you have ensured that 

there is food in your household? 

2. How have you used your qualifications or any other skills in getting an extra 

income? 

3. How would you describe the ways in which you divide your income and the 

different things that you used it for? 

4. When you look back to the last three months, in what ways has securing food for 

your household changed?  

5. What has been your experience of the food prices in securing food for your 

household and how have you adjusted to this? 

6. What has been your experience of people (relatives/non-relatives) contributing to 

your household? 

7. When you look back to the last year, during this time, how would you compare 

your household situation in securing food to the present day? 

8. In what ways would you improve your situation to ensure that your household is 

food secure? 

 

 


